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FOREWORD 


NPE ( 1 986) envisages 1 0 achieve the targets of 
universalisation of education through two streams of 
education viz, formal and non-formal a It has been 
iffiphasised in the PQA that non-formal education programme 
W-ill be relevant to the needs of the learners and 
Separable with the corresponding stages of formal 
education as far as the quality is concerned. 

The measures proposed for improvement in quality 
include reform of content and process of education besides 
other provisional and functional aspects of the educational 
programmes, 

Review of the existing situation reveals that major 

portion of the clientale of Nen-formal Education Centres 

\ 

belongs to the families which are below poverty line and 
are mostly the first generation learners.- Hence they 
need special provision and care if they are to be brought 
at par with others. 

To fulfil the POA demands, it was thought timely and 
necessary to tabs up a project to identify the needs of 



Education Centres have been started. These identified 
needs may form a basis for the preparation of enriched 

r 

curriculum to improve their quality of life and meet 
future requirements. 

The study has bepn confined to rural girls 
belonging ,to economically weaker sections *f the 
society in a district in Haryana and can be take^ up 
as a model for. adoption or adaption by other states. 

. I highly appreciate the efforts of Ms. Janak Duggal 
; for taking up this venture in rural settings, she has 
based the study on empirical data and that has further 
increased its credibility, it is hoped that this 
report will be of gra,t interest an I practical use to 
the planners, administrators and practitioners associated 

r ’ - 9 * 

with the non-formal stream of education, comments and 
suggestions to improve the material will be received 
gratefully. 

( USHA NaYAR ) 

Head, Women's Studies Unit/ 
NCERT, New Delhi 


New Delhi 
July, 1989 
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■ BBE BCahw Ofj BcAiroim needs of girls - 
- . ^-^£HJ&g!jAL_ED V cATIOM CURR^^ 

I. INTRODUCTION 
f : ■ - ,* 

, . ! naian constit “ t i°n provides for free and '' 

compulsory education for al 1 the ,a 

dil tne children until they 

complete the aop n-F i a 

■ ■ 9 14 yMrs ‘ E «»rt» have been made b 

achieve this goal latest by 1995 . , 

. . „ Y iyyb through two channels 

Of education Vi? f nrTn _-| -> j 

formal and non-formal systems of 

learning. POA of npr f'-iQRfA k t 

NPE (1986) has declared that childre, 

° f 311 famiUes ^-respective of their sooro-economio 
background will be provided access to elementary 

... edUCation and em Phasis will now shift from sheer 

enrolment to retention and quality of education, it 

also accepts thpt though "a nronmmm 0 * 

,r< • .. s A Programme of non-formal 

education has started but in terms of spread and . 
quwity it is rather unsatisfactory" (chapter 11,‘poA, 

NPE-1986) it furthpr- 0 +- +. 

■ \ r 3tat3E that ° a « °f the essential 

characteristics of NPE is to relate i 

_ 0 reldte learning activities 

to 'the learners 1 needs. 

Keeping in view the strategies suggested in the poa 
a micro study via.'identification of Educational Needs 
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was initiated by Women's Studies Unit of NCERT in the 
year 198731938. 

2. SCOPE OF THE PROJECT ■ 

Broad objective of the study was ter improve the 
quality of, life of the girls' coming to Non-formal 
Education Centres. Hence it was decided to put in 
efforts to* 

2 .1.identify the educational needs of girls in the 
sge group $-14 years with a purpose to enrich 
Non-formal Educational Curriculum for enrolling 
them and retaining them at Mn-formal Educational 
Centres till the completion of the course and 
improving their quality of life. 

*2.2. Realise the parameters of empowerment of women 
mentioned in POA, NPE (l986) through enriched 
curriculum. 

2 .3.To develop supplementary educational material 
to enrich Non-formal Educational curriculum 
for the target group. 



2 ‘3*1° Jt WQS plannef ^ to conduct the study in two 
phases . in the first phase, felt and desired 
“ edUCati ° nnl ne£ds ' of the target group were 

- ■ t<? bC ' 1Ct — tlfiec1 * In tl ? e second phase the NFE 

curriculum was to be enriched in the light of 

the identified needs. This brochur^Contains 


the report of the fi rst phase. 


3 n 
3.1 


3.-2 


DE LIMITATION 

The study „ os conducted in the rural settings 
of district Sonepat in the state of Haryana 
to identify the educational needs of girls 

( " 14) b ® lon 9 ln 9 to economically disadvantaged 
groups. only those girls who were attending 
NFECs ot were the likely clientele for the 

HFECs were—Saken into consideration. 

- ( 

Ah attempt was made to strike a balance between 

available physical facilities at HPECs and 

the desired educational needs of the target 

group. This worked as a check to putting forth 
theoretical 


suggestions. 
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4 . 1 . 


locational 

^ ldCntify1 ^ educational nccfis of tho 
target group a developmental workshop was 

° r9aniS '" d ^ PMChayat Bh -an, Sonepat (Haryan^, 
from October 27 to 3S, 1987< 


4.2, Particir 


iants 


Keeping in view th ,, requirement of thc work , h . p 

±nVlt0d 9r ° Up C °"^d of tho District 

Acult and NPE office. Project officers ^ r 

fGw Supervisors th 

• Those persons had practical 

P-rzence zn the field of NJ?E for girls _ ^ 

Prosontatzve of a voluntary organisation who had 

workoci .in the ar a 

^ W3S als ' “Vited to derive 

bona fit from their- 

their ^xporianoes xn tho are*. 

A fuw T °ncher Educators mri 

° rs and curriculum 

axports wore also 

oxso associated 

' to ensure that the 

^ ^" r91n9 dUrin 5 the workshop fulf ±1 thc 
accepted educational 

th n ° mS bCf0ra -P^sion i„ 

su gg-sted identified n - a 

Uoeas Which wore .... 

ultimately to form th 

arrn thu basis 'of th 

curriculum. 


° enriched 
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4-3 ‘ E 3 . S X Before the Partio<p anto 

Th " PartlClpantS w - r “ ^guested to concentrate 
on tho following work points during tho four 
day workshop. 

U) Which sources may bo tapped to ascertain tho 
educational nuods of the target group? 

Ui) What typo of tools may bo devised to gather 

requisite information from tho suggested 
sources? 

(iii)what can ho the educational needs of the target 

group in view of t, air experience in the field 
and in tho light of the r?E 19B6? 

4.4, Thc _Li nG of_A C tio n 

The workshop was Inaugurated by the Principal, 
Hindu College of Education, sonepat who was 
also the Hon. Dirootor of tho Workshop. Ho 
was of the view that it was usually mothers 
who stand m the way of sending girls to NFECs 
and suggested that a few enlightened rural 
others may be interviewed by tho participants 
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before setting at work in the workshop. This 
st^p may help to have a first hand knowledge 
of the parents',' expectations from the NFECs 

ana a f^-ol o,f the possible ways and means to 

sensitize them to thn „ ^ ,-n -c 

for enriched curricult 

(encompassing the ideas evor- co i 

xpr^ssed m the NPE1986) 

"thG IX* d.clLlQlnt'Lj'pc m l_ * 

ugnters. This may alsro work as a 
Chcc* on the participants to include only those 

in the identified needs which may later on 

be acceptable to parents ™i -n 

parents and also work as hooking 

points for them to send their daughters to the 
NFECs• The suggestion was appreciated and a 
decision was taken to interview a few members of 
the selected Mahila Mendels during the afternoon 

session to obtain their views. Thereafter a : 

general discussion was held on the work points ; 

•f the workshop to enable each of the „ t■ ■ 1 

or -the participant; 

bp have a clarity about the task tn k / 

sh to be completed !j 

during the subsequent sessions. : 
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It was a coincidence that annual meeting nf 
the members of the Mahila Manclals of the district 
Sonepat was being conducted on the same day. 

Hence it became easier to observe their activitie 
anil have discussions with a cr®ss section of 
, .the members of the Mahila Mandals from different 
villages of the district. As predecided major 
portion of the afternoon session was spent for 
this purpose. The discussions and observation of 
the programme brought to light certain realities 
of life which were instrumental in crystalizing 
the thinking of the mefltberig, and also helped them 
to stick to the work track. 

Next- day the group desired to visit some 

near by rural NFECs to get first hand information 

about the desirable component for the enrichment 

of curriculum. Hence first half of the day was 

spent for the purpose. The participants observed 

\ 

the working of NFECs, interacted with a few 
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instructors and learners to assess their felt need 
and existin gaps in the learning materials situat: 
and processes which need to be abridged for makin; 
the NFS cur iculum more meaningful for the target 
group. The rest of the day was utilised in exchatic 
experiences in general session. 

On the next cay, participants observed th^e 
NFE Instructors ' Training Camp which was bcirjg 
conducted by the authorities during that period. 
This, step helped them to have two fold advantages, 
Firstly they had an opportunity to share their 
experiences with the training staff to explore the 
educational needs of the target group further, 
oecondly it enabled them to have a feel of the 
NFE training procedures and the available human 
resource who was to later on utilise the suggested 
enriched curricular material. in this way forenoon 
Of the third day was made use cf for this purpose. 
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Afternoon session of the third day was utill, 
in discussing non-forraal education and education 
for women's equality (chapter II and xil of P0A - 
NPE-1986 )so that the expectations of P0 A may be 
kept in view while identifying the educational ne, 
for the enrichment programme for the target group 

The values commensurate with the status and 
empowerment of women identified at the ncert level 
as an outcome of various workshops (Appendixl) 
were also kept in view by the group. 

The fotrth day of the workshop was spent by th 
participants in finalising,their experiences in 
view of the assigned task and putting the same in 
a summary form for the guidance , f the subsequent 

working group which was to develop the tools for 
gathering data from the field. 
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4,5. Significant ideas Emerged During the Workshop 

During the four day workshop the participants 

visited, discussed, exchanged views with different 

agencies and also interacted among themselves in 

groups and m general sessions. A summary of the 

; 

ideas which emerge''! jin this process is given in 
the following pages. ' These ideas were put forth 
hy the group keeping in mind the educational 
needs which should form a base for development 
of the enriched NFE curriculum for the target 
group and may work as guidepoints for the 

r i \ 1 

subsequent wchrking groups, 

4.5,1, The group opined that there is a dire need to 

I 

I 

(r , supplement the existing NFE curriculum for 

f 

girls. Those who are coming to the NFECs are 
mostly weaklings of the society and need 
special •are and treatment. Most of the parents 
of these female learner^ are below poverty line. 

i 

Hence they are a deprived group and will not 
stick to the NFECs unless the curriculum is 

V , 

enriched to their specific needs and requirements. 
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4.5.2. Pelt needs of the target group can be identified 
after comprehensive discussions with a selected 
group of instructors; supervisors and senior 
staff dealing with NFECs in rural areas, 
parents, daughters and enlightened community 
leaders, These are the agencies which can be 
tapped for ascertaining' educational needs of 
the target group in tie process of developing 
enriched NFE curriculum. 

4.5.3. It was felt that only thosa educational needs 
may be considered for forming the basis of 
enrichment material which fuJ fil the following 
criteria. These should be: 

(a) the felt needs of the learners; 

(b) instrumental in improving the quality of life 
of the finished product; 

(c) in line with the philosophy of NPE (1986); 

(d) functional and not only of academic interest; 

(e) helpful in motivating parents to send their 
daughters to NFECs and retain them there till 
the completion of the course. 
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4.5.4. Tools to got information -'bout the educational 
needs of the target group should be diagonosti c . 
instructive. The idea behind this suggestion* 
that most of the interviewsrsmay not be 
enlightened to the extent to suggest instruction 1 
items for insertion in the NPE curriculum. Heir 
an opinionnaire may be prepared for obtaining 
requisite information and interview schedules 
may be developed to obtain the data. 


4.5.5 The interview schedule should cover questions; 

concerning reasons for non-enrolment and drop 
out; and their vocational aspirations. Their 
views on the educational component which the 
enriched NFE curriculum should contain to 
improve the quality of life of the target 


group should also be obtained. it was envisagec 
that such information will help in developing 
the curriculum which will have its base on the 
felt needs of the consumers of the finished 


product. 



13 


• « 


4„5„'6, The rnrticiponts also felt that participatory 
instruction which is repeatedly emphasised in 
the poa should form an integral part of NFE to 
! mak^. it interesting for the learners* 

1.5.7. Economic constraints of the consumers stand in 

the way of the full utilisation ‘of NFE channel 

■ 

** m 

.in the rural areas. In this context the 
participants felt that the instructional 
programme lat NPECs should revolve around the 
sought after local vocations or the likely 
voca rions expected to s tart or grow under the 
government schemes or plans of the 
non-governmental agencies. The expectation 
of the villagers from NFE is to get help 
for their children to survive. The majority 
the learners for whom these centres have 
been opened are not getting full meals what to 
say of nourishing diet. Hence the type of 
. theoretical education which is being presently 
imparted with not even a ray of hope that it will 
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prepare them to pursue professional «ourses after 
its completion, surely needs to be supplemented 
with some other items of instructions, whi.h may 
give an assurance to the learners of developing 

their learning capability, in the years to come, 
to make both ends meet. 


4.5.a. There is a need to transform the personality of 

the learners, such type of material may he 

developed which may help her to rWr-i 

P n^r to develop scientific 

temper, she should learn to m'cr 

am -co raise questions and 

find out sui a 

suitable answers for herself. , s *e 
Should strongly react t0 all 3Qrt of 

exploitation, side by aide the mathods ^ 

may help to transform her persomlit 

personality xn this 

direction may be worked out Method 

’ Meth °d and material 

should be such which may inculcate a h • 

i ncurcate a desire in the 

learners to f ight bac * 

njuotice done to females 

whether in family or in 

ociety by contacting the 

appropriate agencies = 

gencies and groUp CO he s io B . 
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4.5.9. girls' lack general awareness about the 
developmental programmes and welfare schemes/ 
legal rights and the agencies provided to protect 
these rights, facilities provided by financial 
institutions, health and animal care programmes/ 

i 

information about science and technology etc. 

Such type of knowledge need to be imparted et 
NFECs to equip girls for better future life, 

4.5.10, NFE curriculum should enable girls to 
understand and analyse their needs and develop 
a desire to find out ways to fulfil the same. 

They should also develop courage and inner 
motivation to face different odds coming in the 
way of the realisation of those needs. But ®rux 
of the problem is to change their thinking and 
way of looking at life, if through education a 
desire to live a better life is created in rhem 
then perhaps half the battle is won. NFE should 
Inculcate in them that they are a person# a 
human being and capable of achieving all those 
aims whieh any person has been able to realise. 
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The complexes^ the age old inhibitions, the 
outdated taboos a.g. "I am a girl how can I clo 
this and that?" or "I am a girl what con I do?" 
need to be rooted out of their binder 
subconscious minds by following different 
educational processes. 

4.5.11. There is a need to create conditions at NFECs 
for the spontaneous growth of the learners. 
They may be given an opportunity to think 
about what is good for them. This will give 
them a feel of partnership in the process of 
learning situations and their mental growth* 

4.5.12. As the situation exists girls' contribution to 
the household chores and family income remains 
often under valued and invisible. Neither the 
family nor the society at large attaches much 
importance to the same. Worst part of the 
situation is that even females themselves 
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clo not perceive their contribution of much 
value. There i s a need to deeondition them 
and regenerate the qualities of self assertion 
and ability to fight for recognition of their 
just status at home and later on at the place 
of work. But the difficulty i s that learners 
have low self image when they join NEECs, 

Such items may be included in the curriculum 
which may make them self confident and n fi@gate 
negative values in them* 

4.5.13.Their educational need is that they should 
be encouraged to raise their' expectations 
from themselves and develop a desire for 
Upward mobility in life, when a girl 
comes, to the NEECs, different models of 
life can be verbally depicted to her 



in : tiler to raise a desire in her to pick 

l* 

up a right model for her fixture life. 

Subsequently she may be imparted knowledge 
of the ways, processes which, cam help hex in 
realising that model which may lead her to 
the life pattern*. She should understand that 
.education is a powerful instrument which cam 
open various venues of progress for her„ 
jQnce a girl is motivated to lead a better 
life ancl is also convinced that education at 
NFE&s will show her a way to realise her 
dream thgja it will be much easier to retain 
her at the centre. 

Girls in the rural areas are so 
hardworking that they will try to find out 
time for studies at the centre as well as at 
home* Moreover timings can be adjusted at 
the UFECs as per their needs* It appears that the 



problem of shortage of time with the girls is 
not that acute as has been often felt by the 
planners. On the contrary the seriousness of the 
problem lies in convming them about their 
capability to lead better life through education 
and motivating them to develop strong will power 
to come out from the drudgery of life. 

4.5.14.The enriched programme should make girls aware 
that in the transitory phase they are likely to 
get •'"requent resistance to their assertion for 
their just status in the society but they should 
not get discouraged. Their potentialities of 
divergent and critical thinking and deep insight 
to solve their problems themselves should be 
developed. They should stop looking towards 
others for protection and solving their problems. 
The NFEC should provide them opportunities for 
involvement and taking decisions of which they 
are usually deprived at the family level. 
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4.5.15. Learner should be prepared to restrain from 
discriminating beys and girls through action, 
expression and behaviour at present and in their 
later years when they enter family life and as 
such should set a ball rolling in the positive 
chain reaction in the society. 

4.5.16. Steps may be taken to inculcate feelings in the 
learners against consumerism and for a need 
based consumption, 

4.5.17. The learner should have knowledge of self defence 
to protect her physically against maltreatment 

at home and society at large. Another Idea 
may ,be instilled in her mind that physical 
assault even of the worst kind like rape, 
if unfortunately happens to her at any 
stage in future life should not shake her 
to the roots, she should learn to take It in 
a stride like any other mishap e.g. accident, 
theft, robbery etc, such incidents do happen 
generally because of 


in life 


no fault of a person. 
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One learns from such experiences to be more alert 
and care Cal but does not step taking interest in 
life. Similarly she should learn not to attaah 
any social stigma to such happening if this 
happens to others or in her own life. Going one 
step further she should be educated to discourage 
others in the community from adding any social 
stigma to such type of sad incidents, 

4,5.18. Most of the girls get married after the 

completion of the five year course at NFECs• 

Hence there is a need to provide them knowledge 
about sex education, ability to exercise their 
right to control their fertility, child care and 
family welfare programmes. They should also 
be imparted information about the agencies 
which are controlling these facilities and the 
programmes. 

4.5.1?. Learner should be sociable and sensitive to the 

needs of the community and should be made competent 


to take out other females from narrow outlook of 
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thoughts, expressions and actions to a brighter 
future in the later years of her life. After 
education at the NFEC she should not alienate 
herself from the local community but have a 
dasrilre t.r i prove it. 

The guidelines developed during the first 
workshop were scrutinised in the women's Study 
Unit, it was felt that another workshop of 
a select group of persons may be organised to 
develop tool(s) for obtaining views of the 
concerned field agencies about the felt 
educational needs of the target group. Hence 
steps were taken to conduct the second workshop, 
Detai]5 of the same are given in the pages that 


follow. 
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5 . Development of Too>? ifor Collection of Data 
from the Field 

5.1. A workshop was conducted at Sonepat (Haryana) 
from November 16-21, 1987. It was a small group 
consisting of a statistical officer from University 
of Kanpur; a Social Scientist from ICSSR, New Delhi; 
a senior officer of the Institute of Applied 
Manpower Research New Delhi; District Adult 
Education officer, Sonepat, District Survey 
Officer Sonepat; and District Education Officer, 
Sonepat. 

5.2. Orientation to the Task 

An overview of the project was given to the 
working group. The task so far completed with 
the help of the first working group was explained 
to them. They were requested to look into the 
following aspects of the programme during the 


five day meet. 
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5.2.1. TO develop interview schedule(s) for the parentSj 
their daughters and key informants keeping in 
view the guidelines evolved during the first 


5 . 2 . 2 , 


workshop. 

To develop a sampling design 


in a way that it is 


representative of the viows of the economically 
disadvantaged group of the population living in 
rural areas of district sonepat. 


5*3® Work Plan 


The working gro u p chalked out thair ^ q£ ^ 
after discussion in a general session and took 
following steps to complete the assignment in 


5.3.1. 


time. 

Developmen t of Toni „ 

n\ went 

'jroup^through the background material 
eveloped three interview schedules one 
for the parents, their corresponding 
daughters and the key informants (official 

” n ° n - 0£flCial > • schedules may b e 

rSferrea t0 - m. These intervl^v 
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schedulf.s covered questions concerning 
reasons fox non-enrolment and drop out at 
NJ-^Cs » Vocational aspirations, general 
awareness (social, economical, legal etc.), 
and some items of educational component which 
can be instrumental in improving the quality 
°f life of too target group in the years to 
come and prepare them to face life situations 
confidently at home, place of work and in 
the society at "' r rge a 

(ii) The material thus developed was tried ut 
on a selected group of parents, their 
daughters, NFEC's Instructor and a few 
community leaders in Murthal village of 
district 2-;—puL r This st«p helped in 
asco' ta j ning the practicability of 
collecting information through these 
schedules u Requisite amendments were 
made in the light of the experience gained 
during the preliminary try out of the 


tools. 
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5,3.2, Sampling Design 

There are 331 inhabited villages in district 
Sonepat. Out of these 17 villages (5% sample 
approximately) were selected for the purpose. 

List of the villages may be seen at appendix IV, 
The following criteria was kept in view while 
making a choice for a particular village, 

(i) There was a NPEC for girls. 

(ii) There was atleast a primary school for girls 
or a co-educational school, 

(iii) The ratio of scheduled caste population to 
the total population in the village was 
16% or above (it may be pointed out that 
according to census i9Bl percentage of 
scheduled caste population to the total 
population in Haryana state is 19.07 

and in the Sonepat district it is 16.79, 
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It was presumed that the scheduled caste 
population which was sending their daughters 
to NFECs was an economically disadvantaged 
roup. The sample however covered mothers 
and children belonging to other castes also who 
were not economically better off and considered 
NFEC the only practical solution for the education 
of their daughters. 

In each village the Instructor cf NFEC, atleast 

I 

one community leader, a mother and the corresponding 
daughter who was a non starter,, a mother and |er 
daughter who had studied at NFEC atleast for one 
year and had dropped out from FFEC and had not 
joined any formal school thereafter, a mother 
and her daughter who was still continuing in 
the NFEC were to be selected for interview. 

The community leaders, mothers and the daughters 
were to be selected at random from each of the 


17 villages. 
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5.3.3. plan for Collection of Data 

It was suggested that the field data may be 
collected with the help of persons who know the 
local dialect and were capable of establishing 
rapport with the interviewee, , They should 
also have patience and sharpness of mind to 
keep the attention of the interviewee engaged 
around the topic of discussion. 

5.3.4. outcomes of the workshop 

The outcomes of the second workshop were the 
three tools one ea*h for mothers, daughters and 
ley informants (instructors and eommunity 

V 

leaders). The list of sample villages for 
collecting data were finalised and plan for the 
collection of data was also worked out, 

6. Collection of Data from the Villages 

After the development of the tools the main task 
ahead was to collect data from the field, A 
brief resume of the steps taken in this direction 
is given in the following paragaraphs. 
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6«1. Selection and Orientation of the interviewers 
It was not possible for the Investigator to 
cover all the 17 villages* Hence the district 
Adult Education and NFE officer, Sonepat was 
requested to lend the services of some 
supervisors from the department for the 
purpose„ These supervisors were oriented in 
the technique of conducting interviews with the 
help of the developed tools. In the first 
instance mock interview sessions were held 
and later on their work in the field was 
supervised from time to time to provide them 
guidance and co-operation on the spot. It was 
clearly pointed out to the interviewers that 
purpose of this study was not to get entrapped 
in any statistical jugglary but to go into 
the depth to have a genuine feel of the felt 
educational needs of the target group which may 
enable rumen’s Study Unit to prepare enriched 
curricular programme for the consumers' benefit. 


As such they were expected to see beneath the 



line while conducting the interview of bhc 
villagers and try to be patient to their whims 
ano accommodate them to the maximum possible 


extent, 

The interviewers were instructed to adhere to 
the already developed sampling design and avoid 
deviation from it unless it was absolutely 
essential. 

Respondants to the Data 

As per sampling design data was collected 
from the following sources; 


S.No• AGENCY 


No 


REMARKS 


NFE instructors 17 One each from the 

NFECs located in 
17 villages. 

(ii) These NFECs 


(ii) Community leaders 17 


were for girls, 
(i) This group 



S.NO. AGENCY 


NUMBER 


remarks 


(iii) Mother and 

their daughters 34 


(iv) Mothers and their 34 

daughters (dropouts 
from NFECs) 


leader from each 
of the 17 selected 
villages. 

(ii) These included 
members of Mahila 
Mandals, Sarpunch, 
retired government 
employees, Post¬ 
master, army men, 
Tehsildar etc. 


One mother and her 
daughter who was 
non-starter, nine 
plus and likely 
candidate for NEED 
were selected at 
random from each 
of the 17 selected 
villages. 

One mother and her 
daughter who had 
joined NFEC for 
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(v) Mot her and their 
daughters (still 

continuing at NFECs) 


(vi )Senior officers 

concerned with NFECs 1 
administration 


atleost one year but 
had dropped out and not 
joined any formal 
schools and was nine 
plus were selected at 
random from each of 
the 17 sampled villages. 

One mother and her 
daughter who had 
joined and was still 
continuing at NFEC 
atleast for the last 
one year and was nine 
plus were selected at 
random from each of 
the 17 sampled v 11 ages!. 
These officers were 
concerned with the 
smooth administration 
of the NFECs and were 
working at the district 
and block levels 4 
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this way there were 140 respondents to 
the interview schedules. The 51 mothers and 51 
daughters selected in the sample belonged to 
economically disadvantaged groups. Only those 
mothers and their daughters were interviewed 
who appetred intelligent, 0o-operative and 
willing to spare time for discussion and sharing 
ideas concerning the items included in the tools. 
The same criteria were applied to the 17 community 
leaders and 4 officers concerned with NFECs’ 
administration. As only one Instructor is 
provided for a NFEC so the question of making 
any choice did not arise in their case. 

6.3. Difficulties Encountere d 

It was a real challenge to gather data from the 
village folk because they had neither time nor 
interest to ponder over or share thinking about 
the educational needs of the girls. It was a 
hard task to bring them around the pre-planned 
discussion points as they were more keen to 
know about the do]ss, if any, the government is 
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planning to give to the girls than discussing the 
ways which may widen their mental horizon and 
Juahe them socially and legally aware of their 
rights. The min-' of most of the females was 
found badly conditioned to the myth that girls 
were inferior to boys physically, mentally, 
emotionally, socially etc. and education is no 
viable means to bridge this gap. Hence they 
were least interested to discuss about the future 
educational requirements of the girls. The 
interviewers had to solicit the help of the 
Mahila Mandals, local staff of the Health 
Department and other influential persons to 
persuade the mothers to willingly share the 
views with the interviewers. 

An Ov erview of the Responses 

As stated earlier the purpose of interviewing the 
target group was simply to get their views on 
the envisaged items, 'loveloped during the 
previous workshops. The main purpose was to 
unsure the inclusion of only those items which 
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were workable, based on the felt needs of the 
consumers and fulfilled their future educational 
aspirations from the NFECs and helped in improving 
the quality of their life, a brief resume of the 
relevant views of the respondents and impressions 

of the interviewers is given below. 

\ 

6,4 -1- During discussions with the target group it was 
felt that an average village women in Haryana is 
not ignorant about the educational needs or 
requirement of her daughters. Most of the women 
may not be literate but they cannot be called 
uneducated as they have the capability of 
- unde *'standing and analysing the existing societal 
environment,spirilling price rise of essential 
commodities, limited work opportunities in the 
villages and their financial restraints in 
sending their daughters to HFECs. 

1,4 * 2 * in majority of families social taboos were 

no more a strong reason to withhold girls back 
from learning institutions. 


The main reason 
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was that parents did not see any economic utility 
of the instructions imparted to girls in the NFECs. 
They felt that the girls can learn bettor skills 
of making m iney in they later life simply by 
observation if they accompany their parent(s) 
to their work place. The respondents strongly 
felt a need for such type of education in the 
NFECs which may prepares train or equip girls 
for some kind of expenditure saving and income 
generation processes after the completion of 
elementary education. 

6,4.3. The respondents were of the view that learners 
did not find the instructional programme 
interesting at the NFECs partly because they 
were physically tired (after work at home rr 
outside home) when they reached the centre 
and partly as the Instructors did not take pains 
to make instructions interesting for them. 

There was - strong feeling that if girls were 
to be enrolled and retained in the NFECs then 
there should be a provision for some extra 
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guiding facilities as per individuals needs and 
deficiencic -j of the learners. Timings for these 
facilities should be flexible and learners should 
have easy and free access to the instructors for 
this purpose. Most of the respondents expressed 
their helplessness in providing educational 
environment/ supervision or guidance facilities 
at home due to their financial and educational 
limitations. 

6.4.4, The respondents did rea] isee.the importance 

of education. They agreed that it will make 
learners more rational and enable them to 
understand others' views in society in a better 
way but they repeatedly pointed out directly or 
indirectly that their first and foremost 
problem was of survival/ the education comes 
only next. Moreover they did not perceive the 
education imparted at NFECs as a critical skill 
which would help them to improve their lives at 
home or in the world of work during or even 


after the completion of the course 
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Moat of the respondents rather desired that the 
learners should be provided knowledge and skills 
which they would, require as skilled labourers, 

I 

farmers or in other professions which are likely 
to come up in the near future in or around the 
villages. Some of the respondents were vocal 
to the extent that the education imparted at 
NFEC was hardly of any use to them and added 
that the girls coming out of NFECs were as 
docile as the non-enrolled ones and were not 
able to deal with their oppressors at their 
matrimonial homeseor the rich wage employers 
boldly. 

Taking a clue from this it was felt that the 
enriched curricular programme should intensively 
work on the processes which may develop in them 
the capacity and skill to analyse their problems', 
requirements and effective communication skills. 
Through various curricular and co— curricular 
activities the seed of fighting injustice unitedly 
may be sown in them from the initial years of 
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their formal learning processes through non-formal 
infrastructure, it was clear that it ere literacy 
campaigns were not the need of the time for rural 
learners. They need much more beyond it. These 
literacy campaigns may be a great satisfaction 
for the planners tut have negligible utility for 
the learners for whom these are being launched 
or emphasised in a segmented way. 

6.4.5. Most of the respondents (exceot a few key 

persons) were not aware of the benefits provided, 
under various government welfare schemes (e.g. IRDP, 
TRYSM etc .), details of saving bank and loan 
facilities provided by different financial 
institutions, health and animal care benefits, 
agencies to be contacted in the event of 
unpleasant social incidents and mishaps; happy 
home and community concept; legal literacy aspects 
etc. They also indicated that education does not 
equip learners with the knowledge and skill of 


proper handling and maintenance of domestic 
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equipments of day today use. But the significant 
point in this direction was that they strongly 
desired that the girls should have this type of 
information so that they may take advantage of the 
same for improving their lot. They also agreed 
that majority of girls who had completed their 
education or were in the process of it did not 
have desired qualities of self confidence, positivs 
self image, economic self reliance, decision making 
power, group cohesion and ability to resist and 
fight back physical, emotional and economic 
exploitation at home and in the community at large. 
They agreed that there was a need to develop such 
qualities in the learners in the rapidly changing 
socio-economic context bi c at the same time 
expressed reservations about the possibility 
of education fulfilling these requirements under 
the present infrastructure of NFECS, 



CONCLUSIONS 


After conducting the interviews it was iv.lt that 
die curricular input envisaged during the earlier 
workshops had the approval of the consumers in 
the field. This inspired a confidence in the 
investigator to accept the suggested curricular 
guide points (4.5) as a base for developing the 
structure of enriched curricular programme for 
the target group. 

It was felt that the guidelines (4.5) as well as 
the views of the respondents gathered from the 
field (6.4.) may be put up before a select group 
of experts for working out systematic details of 
the convent of the enriched curricular programme 
age and level-wise for the girls belonging to 
economically disadvantaged groups of society 
and enrolled in NJECs situated in the rural 
areas of district Sonepat (Haryana). 

The procedure adopted in developing such guide 
points may work as one of the models for 
exploring the felt educational needs of girls 
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in an area for developing enriched curricular 
material for learners. 

The guide points developed in this process may 
also be adopted or adapted for developing 
enrichment material for the learners of NFECs 
located in similar circumstances and socio¬ 
economic environments in other parts of the 
country, 
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VIII. RESUME 'OF THE STUDY 
I. INTRODUCTION ; 

NPE (1986) envisages to achieve the targets of 
universalisation of education through two parallel 
streams of education viz, formal and non-formal. j_ 

In POA of NPE (l906) the emphasis has shifted from 
sheer enrolment to retention and quality of education, 
irrespective of socio-economic background of the 
learners or stream of education. It is further stated 
that one of the essential characteristics of NPE is to 
relate learning activities to the learners' needs. As 
a step to implement the strategies suggested in the 
POA a micro study for the identification of educational 
needs of girls ( 9-14) belonging to economically : 

disadvantaged groups of society was conducted by 
Women's Studies Unit of the NCERT in the year 1987-88 
in 17 selected villages (approximately 5% sample) of 
district Sonepat (Haryana). The efforts were concentrated 

to identify thg educational needs of only those girls 

1 

who were attending NPECs or were the likely clientele 
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for these centres with a purpose to develop an enriched 
supplementary curricular material for them to improve 
, their quality of life. It was planned to conduct the 
study in two phases, in the first phase felt and desired 
educational needs of the target group were identified 
for subsequent development of supplementary educational 
material to enrich NFE curriculum. 

In the second phase the NFE curriculum will be 
enriched in the light of the suggested guidelines. This 
brochure contains the report of the first phase. 

f-I. METHODOLOGY FOR IDENTIFYING EDUCATIONAL NEEDS FOR 

DEVELOPING ENRICHED SUPPLEMENTARY CURRICULAR MATERIAL 

The educational n-~eds of the target group were 
identified with the co-operation and collaboration with 
a select group of the administrators/ supervisors/ 
instructors dealing with NFE programme in the district; 
Education Officer; teacher educators; statistical officer? 
social scientists; voluntary organisations which had 
worked in NFE area; Mahila Mandals; parents whose 
daughters had been attending NFECs or were the likely 
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clientale for the NFECs; actual and the prospective 
learners of NFECs; and community leaders interested in 
strengthening the NE’E programme for girls (9-14) » After 
completing intensive spade work at the w,SU (NCERT) two 
workshops were organised to develop requisite material. 
During the first workshop the persons associated with the 
study visited and observed the working of NFECs; training 
programme for NFE supervisors; discussed and exchanged 
views with different agencies referred to above; and 
also interacted among themselves in groups as well as in 
general sessions to suggest educational needs for the 
development of supplementary curricular material. During 
the second workshop thrc e interview schedules one each for 
the parents, t. air corresponding < mghters and the key 
informants alougwith the sampling design and plan for 
collection of data were finalised. 

The schedules were a sort of opinionn: JLres to get 
a feel of the consumers' views about the educational needs 
on which the supplementary curricular material was to be 
based by the later working groups. Their responses 
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facilitated giving practical touch to the educational 

) 

noc'lg and finalising the same. 

The method adopted in identifying the educational 
needs may be considered as one of the models and alternative 
methods may be thought over and tried out by the persons 
concerned with this area. 

III. AN OVERVIEW OP THE CONSUMERS 1 RESPONSES 

A brief account of the views expressed by parents, 
daughters, community leaders and general impressions 
of the interviewers is given in the following paragaraphs. 

1 ■ During discussions it was felt that an average 
village* women in Haryana is not ignorant about the 
educational needs or requirements of her daughters. 

Most of the women may not be literate but they cannot 
be called uneducated as they have the capability of 
understanding and analysing the existing societal or 
spiralling price rise of essential commodities, work 
opportunities in the villages and their financial 
restraints in sending their daughters to NFECs. 
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2. In majority of families social taboos were no more 
a strong reason to withhold girls back from learning 
ins uiuuLrOiis. The main reason was that parents did not 
see any economic utility of the instructions imparted to 
girls in the NFECs. They felt that the girls can learn 
better skills for making money in their life simply by 
observation if they accompany their parentCsJ to their 
work place. They strongly felt a need for such type of 

education in the NFECs which may prepare,trail) or equip 

\ 

girls for some kind of expenditure saving and income 
generationprocesses after the completion of elementary 
education* 

3. A general view v , that learners did not find the 
instructional programme interesting at the NFECs partly 
because they were physically tired (after work at home 
or outside home) when they reached the centre and partly 
as the Instructors did not take pains to make instructions 


interesting for them. 
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3.1. There was a strong feeling that if girls were to be 
enrolled and retained in the NFECs then there should 
be a provision for some guiding facilities as per 
individuals'needs and deficiencies of the learners. 
Timings for these facilities should be flexible. 

The learners should have easy and free access to 
the Instructors for this purpose. It was realised 
that the parents can not provide educational 
environment/ supervision and guidance facilities 
to their daughters at homo due to their financial 
and educational limitations. 

4. The learners and their parents do realise the 

importance of education. But their foremost problem 
was of survival/ the education came only next. 
Moreover they did not perceive the education 
imparted at NFEGs as a critical skill which would 
help learners to improve their lives at home or 
in the world of work during or even after the 
completion of the course. They desired that the 
learners should be provided knowledge and skills 
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which they would re irreas skilled labourers* farmers 
or in oth-.r professions which are likely to come up 
in the near future in or around the villages. Some 
of the parerus were vocal to the extent that the 
education imparted at NFECs was hardly of any use 
and added that the girls coming out of the NFECs' 
were as docile as the non-enrolled ones and were 
not able to deal with their oppressors at their 
matrimonial homesSor the rich wage employers boldly. 

4.1. Taking a clue from this it was felt that the enriched 
curricular programme should intensively work on the 
processes which may develop in them the capacity 
and skill to analyse their problems, requirements 
and effective communication skills. Through various 
curricular and co-curricular activities the seed for 
fighting injustice unitedly may bo sown in them from 
the initial years of their foi~i 1 learning processes 
through non-formal infrastructure. It was clear 
that these literacy campaigns may be of a graat 
satisfaction to the planners but have negligible 
utility for the learners for whom these are toeing 
launched or emphasised in a segmented way. 
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5. Most of the respondents except a few key persons 

were not aware of the benefits provided under various 
yovex'nment welfare schemes (e.g. IRDP, TRYSM etc,)/ 
details of saving bank accounts and, loan facilities 
provided by different financial institutions, health 
and animal care benefits, agencies to be conta®ted in 
the event of unpleasant social incidents and mishaps? 
happy homo and community concept; legal literacy 

r i 

aspects etc. They also indicated that education does 
not equip learners with the knowledge and skill of 
proper handling and maintenance of domestic equipments 
of day to day use. But the significant point in this 
direction was that they strongly desired that the 
girls should have this type of information so that 
they may take advantage of it for imiuroving their 
lot. They also agreed that majority of girls who 
had completed their education or were in the process 
or it, did not have desired qualities of self 
confidence, positive self image, economic self 
reliance, decision making powers, group cohesion 
and ability to resist and fight back physical, 
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emotional and economic exploitation at home and in 

the community at large. They agreed that there was 

a need to develop such qualities in the learners in 

the rapidly changing socio-economic context but at 

the same time expressed reservations about the 

possibility of education fulfilling these requirements 

under the present infrastructure of NFECs. 

n 

IV. EDUCATIONAL NEEDS OF THE GIRLS (9-14 ) 

JOINING NFE SYSTEM 

Significant ideas concerning educational needs 

a ’ their identification processes for the girls 
xn rue rms syswm a*.v. -^ ih a 

following pages of the report. 

1» There is a dire need to supplement the existing NFE 
curriculum for girls. Those who are coming to the 
NFECs are mostly weaklings of the society and need 
special care an .1 treatment. Most of the parents of: 
these female learners are below poverty line. Hence 
they are a leprived group and will not stick to the 
NFECs unless the curriculum is enriched to their 
specific needs and requirements. 



: : 51 . 


2 . Felt needs of the target group can bo identify 
after comprehensive discussions with a selected 
group Of instructors, supervisors and senior sta£f 
dealing with NPECs in rural areas, parents, 
daughters and enlightened community lenders. 

These are the agencies which can be tapped for 
ascertaining educational needs of the target group . 

fCdt tha * < ° lly 5 **'«'• ® y 
* considered for forming the bnsis Jf e„ richment 

material which fulfil the following criteria. 
These should bc s 

a) the fe;t needs of the learners; 

b> lnStr “ er, ' al ^ the quality of of 

the finished product; 

C) “ line With the Philosophy Of MPE (19B6) , 

<1> £uncti0nal and «* only Of academic interest; 

e > helpful in motivating parents to send their 

daughters to NFECs and rebin ^ 

ain them there till the 

completion-lot 

I National t«.^_ 



is 5 2 5 * 

4 . Tools to get information about the educational needs 
of the target group should be diagonestic cum 
instructive, The idea behind this suggestion is 
that most of the interviewee may not be enlightened 
to the extent to suggest instructional items for 
insertion in the NFE curriculum. Hence an 
opmionnaire may be prepared for obtaining requisite 
information and interview schedules may be developed 
to obtain the data. 

5. The interview schedule should cover questions 

concerning reasons for non-enrolment and dropout; 
and their vocational aspirations. Their views on 
the educational component which the enriched NFE 
curriculum should contain to improve the quality 
of life of the target group should also be 
obtained. It was envisaged that such information 
will help in developing the enrichment curricular 
yiaterial which will have its base on the felt 
needs of the consumers of the finished product. 
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6. Ib was full that I-.ri.icii. it: ?ry instruction which i s 

l'-^ly cmphrmim L. t I'tti ohm,! ' form an 
integral part ot MFE to n 1 . K. if i ut-. rm; i iny f or 
the learners. 

7. Economic constraint:; -f tb o noum.. tn stnn ' in the 

way of the lull utilisation • f njy, ch .mu. 1 in the 

rural areas. In thin context it wo ; ; felt that the 

instructional programme ,.t llFECn shoal : revolve 

around the sought after local Vec.it ions , jr t.ho 

likely vocations expect.;.- to start or yrow under the 

government schemes or plans of the non-governmental 
agencies. 

he majority of the learners for whom these 

centres have been opened are not yetting even full 

ftieals. Hence the type of theoretical education 

which is being presently impeded, with not even a 

ray of hope that it will prepare them to pursue 

professional courses after its completion, surely 

to be supplemented with some other items of 
instructions, which may yivG Qn a3aurauc „ the 

si 


7.1 
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learners, of developing their earning capability, 
in the years to come, to meet both ends meet. 


‘S, There is a need to transform the x^orsonality of the 
learners . Such type of material and learning 
processes may be developed which may help her to 
develop scientific romper. She should learn to 
raise questions and try to fin" 1 out suitable answers 
for herself. She should strongly react to all sort 
of discrimination and exploitation. Side by side 
the methods which may help to transform hel¬ 
pers onality in this direction may be worked out. 

Method and material should be such which may inculca-te 
a desire in the learners to fight back all injustice 
done to females whether in family or in society by 
contacting the appropriate agencies and group 


9 . 


cohesion. 

Girls' lack general awareness about the developmental 
programmes and welfare schemes, legal rights and the - 
agencies provided to protect these rights, facilities 
provided by financial institutions, health and animal 
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care programmes/ information about science ant 
technology etc. Such type of knowledge neeebaa to be 
imparted at NFECs to equip girls for better future 
life. Resource centres in the state should develop 
such material, in the language which is under-food 
by the consumers. 

10. NFE curriculum should enable girls to understand and 
analyse their needs and develop a desire to find out 
ways to fulfill the same. They should also develop 
courage and inner motivation to face different odds 
coming in the way of the realisation of th„ so needs. 
But crux of the problem is to change their thinking 
and way of looking at life. If through education 
a oesire to live a better life may be created in 
them then perhaps half the battle is won. NFE 
should inculcate in them that they are a person/ a~ 
human being and capable of achieving all those 
aims which any person has been able to realise. 

The complexes, the age old inhibitions, the 

> 

g. 'I am a girl how can I do 


outdated taboos e , 



this an... that.'*' or 'I arr. a girl. What can I do?' 
ntiOi" 1 to bo rooted out of their tender subconscious 
minds by following different educational processes. 

11. There is a need to create conditions at NFECs for 
the spontaneous growth of the learners. They may be 
given an opportunity to think about what is good for 
them. This will give them a f^el of partnership in 
the process of their learning situations and their 
mental growth. 

12. As the situation exists girls' contribution to the 
household chores and family income remains often 
under valued and invisible. Neither the family nor 
the society at large attaches much importance to the 
same. Worst part of the situation is that even 
females themselves do not perceive their contribution 
of much value. There is a need to decondition them 
and regenerate the qualities of self assertion and 
ability to fight for recognition of their just status 
at home and later on at the place of work. But the 
difficulty is that learners have low self image 



when they join NFECs. Hence such items 


may be included 


in the curriculum which may make them self confident 


and negate negative values in them. 


13 ” Their educational need is that they should be encouraged 
to raise their expectations from themselves and develop 
a desire for upward mobility in life, when a girl 
comes to the NFECs , different models of life can be 
verbally depicted to her in order to raise a desire 1 , 
in her to pick up a right model for her future life. 
Subsequently she may be imparted knowledge of the 
ways, processes which can help her in realising that 
model which may lead her to that life pattern. She 


should understand that education is q powerful 
instrument which can open various venues of progres 
for her. Once a gin is motivated to lead a better 


life and is also convinced that education at NFECs 
will show her a way to realise her ream then it 
will be much easier to retain her at the 


centre. 
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13.1 „ G irls in the rural areas are so hardworking that 
they will try to fin"! out time for studies at the 
centre as well as at home. Moreover timings can 
be ad juste 1 at the NFECs as per their needs. It 
appears that the problem of shortage of time with 
the girls is not that acute as has been often felt 
by the planners = On the contrary the seriousness 
of the problem lies in convining them about their 
capability to lead better life through education 
and motivating them to develop strong will power to 
come out from the drudgery of life. 

Ml J y. 

14. - L he enriched programme should make girls aware that 
the transitory phase- they are likely to get frequent 
resistance to their assertion for their just status 
in the society but they should not get discouraged. 
Their potentialities of divergent and critical 
thinking and deep insight to solve their problems 
themselves should be developed. They should stop 
looking towards others for protection and solving 
their problems. The NFEC should provide them 



opportunities for involvement an.'I taking decisions 
of which they are usually deprived at the family 


level. 


Learner should be prepared to restrain from . 
discriminating boys and girls through action, 
expression and behaviour at present and in their 
later years when they enter family life a nd as 

such should set a ball rolling in the positive chain 
reaction in the society. 

Steps may be taken to inculcate feelings in the 

learners against consumerism and for a need based 
consumption. 


The learner should have knowledge of self defence 
to protect her physically against maltreatment 
at home and society at large. Another idea may 

be instilled in her mind that physical assault 

oven of the worst k-iniS ni, 

like rape, if unfortunately 

happens to her at any staae i n -f +- , 

Y stage, m future life, should 


not shake 4 ,fier to the 


roots, she should learn to 
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take it in a stride like any other mishap e.g. 
accident, theft, robbery etc, Sach incidents do 
happen in life generally because of no fault of a 
person. One learns from such experience to be more 
alert and careful but does not stop taking interest 
in life. Similarly she should learn not to attach 
any social stigma to such happening if this happens 
to others or in her own life. Going one step 
further she should be educated to discourage others 
in the community from adding any social stigma to 
such type of sad incidents. 

10. Most of the girls get married after the completion 
of the five year course at NFECs, Hence there is 
a need to provide them knowledge about sex education, 
ability to exercise their right to control their 
fertility, child care and family welfare programmes. 
They should also be imparted information about the 


and the pi- 


*'(=> controlling these facilities 



19. Learner should be sociable and sensitive to the needs 
of the community and should be made competent to take 

f 

out other females from narrow outlook of thoughts, 
expressions and actions to a brighter future in the 
later years of her life. After education at the 
NFECs she should not alienate herself from the local 
community but have a strong desire to improve it. 

V. Concluding Remarks 

T he ideas expressed in the foregoing pages are based 
on empirical data and may be made use of by the 
planners, policy makers, administrators, curriculum 
cevclopers, supervisors and instructors of NFECs 
for bringing qualitative change in the instructional 
programme at the NFECs. 

^ or effective implementation of the programme 
steps may be taken to mobilise the parents and the 
local community to lend support to the enriched NFE 
programme in their area so that the values inculcated 
in the learners for their development and empowerment 

l 

are not negated by the community and the learners 
get the maximum benefit from the same. 
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Values Commensurate with Status of Women 
and Ernp o werni_ e_nt of Women through Ed ucation 

The National Seminar on Values and Processes 
x or the empowerment of Women through Education 
held in the year 1987 tried to have a fresh look 
into the objectives and made editorial as well 
as additional recommendations to the objectives. 

1 „ In the educational system, areas of 
home management should be projected as 
joint responsibilities of all members. 
Dignity of labour must find reflection 
while taking care of the roles performed, 
so that men and women develop respect 
cor the roles performed inside and outside 
home. 

2. Dependence of girls and women as a tradition 
value must be rejected, from which it 
follows that emphasis has to be laid on 
equal commitment for work at home and 
outside, by both the sexes. 

3. Equality of opportunity in all walks of 
life must lead to the realization of the 
responsibility of equal participation in 

the development of the nation. Women should 
be able to attain their fulfilment by 
getting conscious of their rights and 
abilities. 
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ii 

4. Decision-making process at ail levels from 
family to society being shared by both the 
sexes must be emphasised. 

,5. The concept of consuuierism leading to women 
becoming prosperity symbol must bo rejected 
and n .ed-based consumption must be emphasised. 

6. Women should not be projected as s rx symbols 
and dignity of persons is to be promoted 

so that women become self-reliant, self-propelled 
and self-directed instead of being contin¬ 
uously protected. 

7. Systematic understandings and compaigns against 
all practices degarding sexes in matrimony 
e.g. dowry and bride price must be organised. 

8. Development of vocational skills and competencies 
among women for their economic independence 

and optimal development of the country must bo 
emphasised at all levels of education from 
which it follows that women's education must 
be geared to scientific and technological 
advancement of the girls and women. 
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Appendix II 


JOAKING PAP: 


•OA THE /DAKS HO PS 


tiop.4?. Fjj 1 1u.rg_&ducatxonal Nee ds 
.of Gi rls 1 j e nrich Non-forinajT Educatio n (NFS ) 
PAL-Lum f,9JL„ J-JL - An Approach 


- Jan ale Duggal 


Universalisation of elementary education 
of girls is the foremost need of the day. NFE 
is an other channel which has been opened to 
expedite achievement of this purpose. According 
to Industries Minister, Haryana, State Government 
has earmarked Us .3 crores for adult and non-formal 
education during the year 1987-88. Under the 
Scheme 1000 adult education centres will be opened 
(Times of India - 8th Oct.1987). Government of 
India is also providing 90/o grant to the States 
for running NFS Centres for girls. But inspite 
of the best efforts the goal is evading us and 
unfulfillment of the desired targets generate 
anxiety in the minds of the educationists and the 
planners at the helm of the affairs. Different 
Strategies are envisaged to get nearer to the set 
targets. The adoption of a project viz. "Identi¬ 
fication of future educational needs of girls to 
enrich NF£ Curriculum' 1 is another bead in the 
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chain of this thinking process. 

It was f .'It that girls are not attracted 
by NFECs to the desired extent because their 
educational needs are not adequately being fulfilled 
at the NFE Centres. If their genuine needs could., 
be assessed then their rate of enrolment and retention 
may r r,ch the set goals. It is thought that 
educational needs of the girls are mostly determined 
by their expected role in the family, society and 
their own role perception for themselves. Hence 
it is felt that opinion of the girls, their parents, 
community leaders, instructors and supervisee of 
NFtCs, Educational Administrators and other concerned 
persons may be obtained to reach a workable conclusion. 
In the context of the fonegone viewpoint the 
following may be the work points in this workshops 

1. There may be certain educational needs of 
thesegirls which should be taken care of 

m the prescribed curriculum for increasing 

the rate of enrolment and retention in the 
NFECs. 

2. The girls parents, community leaders, District 
Education Officer (NFE), Instructors and 
Supervisors of NFE and stud.mts themselves 

can be guestionned about the unfulfilled 
educational needs of girls through NFE 
curriculum. Are their any other agencies 
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If yes then the some may bo .nlisted 
during the workshop. 

? Some of the bin,rd points whicn may be helpful 

in cl .lecting desired i:._ orination can be 
aoout girls' physiological s psychological 
needs vis-a-vis In^.r role in the family 
and society at large, fheir needs in their 
world of work Day also be identified, . 
as an expert y, eu may like to add some more 
broad points which the tool for collecting 
information should encompass. 

4. The tools for colJacting information from 
different agencies may differ from one 
another. During the workshop adequate time 
may have to be spent on developing these 
tools and preparing Hindi version of the same 
side by side. 

5. To ascertain the practicability of the toot* 

the experts may - '.Ice to try out the same on 
a selected group cf persons, "his prediiminatry 
tryout in actual situation may help them 

in the modifies ti on. or the rod, 

Man ■ al for administering the tool will also 
be worked out during workshop. 


6 
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Identification of educational Needs of Girls 
to unrich NFF Curriculum for Girls - A Viewpoint 


•• Janak Dugjal 


In the changing socio-economic context there is 
an urgent need to restructure the NFC curriculum as 
for as the needs of girls specifically i n the age-group 
9-14 years, in the rural areas are concerned. Discussion 
on the following aspects may help in the identification 
of future educational needs of the girlss 
1 ’ Hgi^_Car ca,P rogrammes . Through instruction the 

girls may be made to internalise the concept that 
prevention is better than cure. They may be 
imparted knowl.dge about the importance of 


sanitation, cleanliness of the envirnom 


dll/ CA L 


home and in the community; personal health 
hygeine, timely immunisation from various diseases 
for which the vaccines are available. For 
example If DPT/Polic/BCG, antitetanus vaccines 
are given in time they can lower the mortality 
r=te to a great 'extent and save many a children 
from being physically handicapped. 

Knowledge of the agencies which can be tapped for 
health care programmes may also be imparted to the girls. 

e is a due need to bring general awareness 
in girls about the importance of healB care programmes and 
aiso boosting up their self image that they can be 
instrumental in improving quality of l ife 


in the villages. 
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2» Family We lfare P roqrautnes i The girls 

should bo much' aware of tie fatal effect of 
population explosion and its role in 
acc ntualing poverty. Meed fox proper 
spacing and limiting the family size may 
bo emphasised \ 'hile cohering the later 
units of the UF.c Ci.irricuJ ura. 

3 ■ Lega l Literragy.: Girls should be made aware 

of their legal rights concerning family 
property distribution; age of marriage; 

f 

Dowrv Act; right to elementary education 
etc and motivated to participate in decision 
making concerning their education; size of 
family; choice of the life partner, world 
of work etc, 

4. Care _ofJVge.d. in.^t he F amily: At present there 
is no systematic provision of old ag.: pension 
or homes for the aged. Hence they are to 
depend ninst’y on the mercy or their children. 

Through NFE Curriculum the value that to 
lc\ok after the aged in the family is a 
pjnvelego provided to the younger generation 
need fie inculcated and the girls may be 
trained to take up this responsibility 
, happily* TL y should think that it is a 
sort of defer: • 1 r-diinwhich they will be 
getting through tneir own children 
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in their old age. There should be sincerity 
of purpose in looking after the aged. 

The ’curriculum shou^ include the psychological 
and physiological needs of the aged which may be 
cared for by the girls as daughters u nd daughter -in-law 
The information about the agencies which provide 
health care facilities; financial assistance etc for 
the aged rnay also be made known to the yirls to 
enable them to make best use of the same for the 
benefit of the persons who need their care and 
affectionate protection. In majority of cases still 
joint family system exists in the villages. The girls if 
given proper understanding of the situation can be 
active carrier of the ideas to their homes and work 
as an agent of change in the community. 

5 " -^2Wgrmen L_of Jomen National Policy 

on tducation (1986) has strongly emphasised 
the interventionist role of education for 
raising women's social status as well as 
empowering them. Hence to .gear the NFH 


y hl a so t it may play a positive 
interventionist role is the need of the time. 
There should be all out efforts to make the 
girls self reliant not only economically but also 
-irrationally. They should have an Improved self image 
and confidence in themselves to face any situation they 
are pu in. A sort of discretionary power has to be 



develop d 1:' L 10 ■ irlw a-- ho wtuu - • .hould 

adjust pr proto?- io tmd out. arnLcnbi. solution 
to die problems. 

The qu ■ ^ j’-> ' \d in ; -Hr .? stand 

and oppose their . cononic, physical and emotional 
exploitation« Th> cgo-rlJ 1x0 ion that girls 
should always he submissive nnl 'yes persons' 
has to be broken :nd a sense of dignity as an 
individual and cc'cntific temper have to be developed 
in them by groering NFd m the desired direction. 

This is not so di-ficul+ preside' 1 there is sincere 
educational* social and political d 1'< do implement 
these ideas into practice, Whilj working on 
this aspect the v-luer comr. .r.su .ate with status of 
women and empowerment enlisted during the seminar 
held on March 20 to *.?-•: 1 1, 19^ i- t'^o WCERT, 

Now Delhi may be hep' in view by the participants. 

6 . World of V'.’//.loro 1c 1 re starch may be 

iwu' .-r*. tfrA 'Wirn * •. :g ~- n 

conducted tu acci vtuin the ''orld of work of 
the girls attending NF£u. tpeci^ic 
progra.nnies m?.y be mltLiccd at the NFcC to 
improve tiieir skill in that pa imiculr " work. 
This will help them to be absorbed as skilled 
craft persons or labourero and consequently 
attract more girls to the MPEG's 
The girls may also be informed about the 
future developmental plans m the area and job 



opportunities generating from the same in tne 
near future. Efforts may be made to develop 
capabilities in them to meet future job 
requirements, 

Conclusion ; During the workshop the above 
mentioned aspects may form a basis for discussion 
for identifying educational needs of girls to 
enrich NFS Curriculum, It is hoped that the 
future need based curriculum may be instrumental 
in developing the giBls as a better citizen, 
a good human being, an efficient worker and a 
better adjusted person at home and in the society 
at large. Such girls may no longer be considered 
a burden on the family but may be an asset for 
the nation as a whole. 
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APgEiDIX III Schedule No.I 

Interview Schedule for Parents 

1„ Name of the Village £ 

2, Name of the head of 

household J 

3, Name of the respondent s 

4, Relationship with head 

of household * 

5. Caste and sub-caste % 1 

6. Size of iaa holdings in 
the family (in local Unit) 

7. Economic activities of the 
respondent 

(A) primary activity i 
(b) secondary activities: 

8* Family income per month * 

(Tick, 1 appropriate income 
Group) 

(A) Below Rs.500/- 

(B) Rs.500 - 1000/- 

(C) Bs «10 00— 2000/- 

(D) Rs.2000- 3000/- 

(E) fts,30Q0/- and above. 









( xii ) 


9, what are the reasons of female children h ing in 
the category of Dropout or/and Non-starters 
(Tick appropriate answer(s)) 


S.No, DROP-OUTS S.No. WOW-STARTER 


1 Unwillingness of the 
' child 

1 

Baby sitting 

2 'Unwillingness of 

yourself (parents) for s 

2 

Ignorance of the 
importance of 
education 

A. Economic reasons 

3 

physically handicap/ 
mental retardation 

B. Social reasons 

4 

Over-age 

G. Poor incentives 

• 5 . 

Poverty 

D, Baby sitting 

6 

Unwillingness of 
child 

E. Functional unusefulness7 
of education 

Stereotype behaviour 
of the teaaher in 
’ the school 

F* Unhealthy environment 
in th' 1 school 

8 

Any other (specify) 

1 0 

G. Lack of guidance at 
home 



H. Lack of required 
guidance at school 



I. Any other (specify) 
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10. Whether attending NFE Centre? YES/NO 
(if not then reasons for not attending 
educational institution/NFEC may be 
ashed from the respondent) 

11. Please give your opinion whether you would like to 
have (a) Similar education for boys and girls 

YES/NO 

(b) Different types of education for boys 
and girls YES/nO 

12. If different types of education for boys and 
girls is required then suggest specific areas 
for girls' education. 

(Do not ask if respondent believes in similar 
education for boys and girls) 


13, 


please give your opinion about the following* 


(a) There is no difference between 
boys and girls in regard to the 
working areas (Tick only one) 


Agree/ 

Disagree/ 

Undecided 


(B) If girls take up, learn and Encourage/ 

perform with efficiency the Dis °^ ra0e ^ 
e Indifferent 
works usually done by boys 
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14 . 


15 , 


16. 


in the I,irmly/ v/lvit will be 
your reaction (Tick only ore) 

(c) if beys t iku up, 1 l ! < n "in! 
perform with efficiency the 
works usually bale by tin 
girls in the fjr.ily, wh t v* i 1 1 
be your r^ ictiuii lc<»r them 
(Tick oul y one) 

How do you take vit il Lemily e cim >ns* 

(lick only urie nlbau, i iv. •) 

(A) By yourself ( ) 

(b) By consultsn j win il ui< ( ) 

(c) By consulting only memb-on I, 1 i 

bo you ( ) 

(D) By consulting wife m.. uon(n) ( ) 

(E) By consulting wif", non(u) anu 

daughter (s) ( ) 

(P) By consulting non(:i) , naughtc >'(s) 

in-law, wife ( ) 

(G) All family members ( ) 

belongini'to': °* thU in0,wUvwu ' ,iv,m U ’ yilis 

(A) Schedule Castes 

(B) Backward classes 

(C) Others 


Encourage/ 
biscourage/ 
3 ndd f feront 


0-E incentives (Cash/Kin 1) are given 1 to 
yirls belonging to: 

(A) Scheduled castes 

(b) Backward Classes 

(c) Others 
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17 . 


What is the impact of these incentives on ithe 
following ommunities: 


(a) Scheduled Castes 

(B) Backward Classes 

(C) Others 


Positive/Negative 

positive/Negative 

Positive/Negative 


(please examine whether these have positive or 
negative impact on motivation for attending school; 
building self image and self reliance in the girls 
and their parents; and reactions of the other 
communities because of these incentives being given 
only to the selected castes though some of them have 
come up in the economic ladder) 


18. please give your views regarding 
these incentives being given only 
on caste and class basis and not 
on the basis of economic grounds 


Right/wrong/ 

Uncertain 


19. 


Whether your daughter(s) (9-14) have knowledge and 

skill of proper handling and maintenance of domestic 

equipments like: 


Stove 

Yes/No 

Pressure cooker 

Yes/No 

Gas-choolah 

Yes/No 

Bio-gas Choolah 

Yes/No 

Electric Press 

Yes/No 

Heater 

Yes/No 

Sewing Machine 

Yes/No 

Replacement of fuse wire 

Yes/No 

Repair of hand pump 

Yes/No 

Handling of Washing* 

Yes/No 

Machine 

Any other (Specify) - 
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Schedule No.II 

Interview Schedule for Girls (Age group 9-14) 

1. Name of the respondent 

2. Name of head of the household 

3. Age of the respondent (Years) 

4. Educational Status 

(a) Non-starter 

(b) Dropout 

(c) Non-formal Education continuing 

(d) __ 


Note; If the respondent belongs to category 'd 1 of 

educational status# stop interview. For remaining 
three categories switch over only to the respective 
part of the questionnaire for further interring 


I. ' T ON-r'TARTER 

5. Do you now feel interested in education? Yes/No 
If yes# gi' T e reasons#__ 


If No# give reasons, 


6. Would you go to school if the reasons for your 

unwillingness to go to school are removed? Yes/No 

7. What do you do during the day at home and outside 
home?r briefly enumerate the main activities. 

8. If education increases your efficiency in your 

world of work, will you join School/NFEC? Yes/No 
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9 . Do you. hoc kn /wl' •<!*- mv oti LL *t o *u 1 i-n^j 

and repair of eguxpm -ntu ' - f '.ay ! ■ ’/ nc? Yes/No 

1^„ T E ! Mo' would Y [l ! d' k :V 1 till,. i.t i V.*L .pa 

through due it i ;n? Y-n/ho 

11 . will you lik> to !*• :V'- kn wt >■ m 1 ‘y id',ms 

which wo have I’.incur** wim u> n, the/L.*thei 
in your pr>, s^no ? You/No/ 

Uncertain 


II. DROP-OUT3 

1. upto wh.it laV'.l hnv> y u L‘ ‘ 7 * 1 »l action? 


2. Whan did you leva y >ul ur.h ■ 1? 


3. why did you lee th- srh ■ .1? 
(Write specific reuooiu) 


4. Did you tjin non-fonnoJ rD r.e >m eJ U r Kevin# 

formal stream ef due iM ai? Yes/No 

5. a) If yes , why di ’ y /u j. ■ i n I JFK jjtreim? 

b) if 'No' why did y-u not jeiu? 
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What^do you do during the day at home and 

outside horn:? Briefly enumerate the main 
activities 


If education increases you efficiency in your 
worlu of work will you join school/MW 


Do you have knowledge and skill of handling and 
repair of equipments of day to day use? Yes/No 


If 'No 1 , would you like to have this knowledge 
through education? 


Yes/No 


Will you like to have knowledge of the items which 
we have discussed with your mother/father in your 

PreSGnce? Yes/No/ 

Uncertain 
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m. INTERVIEW SCHEDULE V QR GIRLS STUDYING in 
mi-POpM/g, [co'uV DID ~G EDUCATION rDhiTrida 

1 T-T-pt; r\ j J you or m ■ k< r.hlr. Non-f nuu.il fVnlrr-' 

(a) On vql.' ovr' 

(b) On yor ' j r: i.ts 1 lviu< ,-n 1 l ij.-<£t. r j 

(ch By neiubb ’urs 1 irtu 

(J) By 'tlb- i r,t; f .unto': 

( Ey Urn id c ii a kor 
(f) Any r < inucify)_____ 

2. Why c' i.d yor "ur- to 'hlu Cl niu ■ Lr education 

(Note :own :jacrfic s t .1 bum..n t -'f the respondent in 
the light l’ C i^i.^nic, social uu! pi. r.sonnl reasons) 


3. Art' thopi _ j 1 -iny fulfilled with which you 

joined the Conte ;? Yes/No 

(a) it nO/ sj-Ocxf) Lions 


4„ Do^you have knowledge one 1 ski Lx jt handling, maintenance 
* ’ f at eii_ j.>./!., v/wing oqujpmonts at clay to day 
use? (Tickmnrk if 'Yes') 

- Stov.. 

- Pressure c - 'k..r 

- n o s Chid at 

- Bio -goa Chula 1 * 1 
~ riec^xii y-'ess 

‘ ■ h -L to r 

- S'''my n’ch.i”L> 

- Rep1rcement of Fuse-wire 
Repair of hand pump 

~ Handling of washing machine 

- Any other equipments of day to day use (specify) 


(Tickmark) 

C ) 

c ) 

c ) 

( ) 
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. If not, would you like to have the knowledge and 
skill of handling these domestic equipments? 

Yes/No 


6. What.do you do during the spare time at home or 
outside home? (Mention your main activities) 


?" ^ NFEC he lpful to you in improving your efficiency 

in your world of work? Yes/No 


9. will you like to give any suggestions for enriching 
curriculum in the light of the discussion which we 
had with your parent in your presence? 
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ScheU.ule Nq w . III 

Inter view Schedule fpr Key Ini uy 1 ne nts 


1 . Name of the village: 

2, Nine cf the informunl: 

3. Age _Years 4,1 baste L 5ub~c ste: 

4. 1 J(iuc„d Iron: _ 

5. Prof ession/Qccupn lion 

6. Nature of leadership such os ( 1 V 1 LA, Gram Prudivvn, Member 

S.irp iri',h, Doctor, Teacher' 
Ni'-'c. Instructor, Administrator, 
Planner otc.) 

7. Permanent rcsident/migrant 

8. i/Vhat are the reasons for not 

sending yirls to educational instiL Lions? 


9. Please identify activities pertaining 
to agriculture and live stock performed 
by girls 


1C, Activities other than 


•iijncutua rul preformed by girls 


1 


1. Do the girls have skill of handling and maintenance 
domestic equipments used by them such as 


Stove 

Pressure cooker 
Gas-Chulah 
Bio-gas Chulah 
Electric Press 
Heater 

Sewing Machine 
Replacement of fuse wire 
Repair of hand p>uti|ip 
Repair of tape water 
Others (specify) 


Yes/No 
Yes/No 
Yes/No 
Yes/No 
Yes/No 
Yes/No 
Yes/No 
Yes/No 
Yes/No 
Yes/No 


of 
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12. If knowledge pertaining to these equipments is 
imparted would it encourage girls to attend educational 

institutions'^ 

Ye®/No 

13. What effor;s have been made by the community for 
promo cing girls' education during recent years 
in the area? 


14. Kindly identify emerginq conflicts if any in family 
life due to 

a) Educational backwardness of girls and/or 

b) Education of girls 

15. Suggest measures to overcome these conflicts 
(pertaining to day - today life) through education 


16 . Are you aware of the incentives given for promoting 
education of girls belonging to; 


a) 

Schedule Castes 

Yes/No 

b) 

Backward Castes 

Yes/No 

c) 

Others 

Yes/No 

What is the impact of 
following communities 

these incentives on the 

a) 

Schedule Castes 

Positive/Negative/Uncertain 

b) 

Backward Castes 

Positive/Negative/Uncertain 

c) 

Others 

Positive/Negative/Uncertain 



18. Please give your reactions regarding these incentive 
given only to the girls belonging to Schedule Caste $ 

states aS GS ir “ respGctivG of the ^' financial 

Approve/Disapprove/Undecided 

( Please examine whether those have positive or 
negative impact on motivation lor attending school; 
building self image and self confidence in the 
girls and their parents; and mutual reaction of 
the community because of these incentives given 
only to the selected castes, 


19. Should these incentives be stopped when a Particular 
fannly reaches a dosireable economic status? 


Yes/No/Uncertain 


29, Has ( education been able to cope up with the 
socio-economic and political awakening ' 
found among girls over a decade y 


Yes/Np/Uncertain 


21. 
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23. Do you think that the girls who have completed 
elementary education in the village possess the 
capabilities mentioned under question number 
22 ? 

(Tjc 1 ' mark or give comments) 


- Fully ( ) 

- Partially ( ) 

- Not at all ( ) 

- Can-not decide ( ) 


(Remarks/cornments of the respondent , if any, 
may be noted by the interviewer) 

24. Do you think that elementary education curriculum 
should cover: 

- All the above mentioned items ( ) 

- Only selected items ___ 

(Mention numbers) 

- None of the above mentioned items ( ) 

-- All/some of the stated items and 
also the following items (specify) 

t> 

ii) 

iii) 

iv) 

v) 

vi) 

vii) 
viii ( 
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APPENDIX IV 

List of Selected Villages 


Name of the 
Village 


Population 


Mo. of households 


1. Juan (sonepat) 

4,905 

754 

2. Salimpur Taroli 

478 

72 

3. Sisana 

8,10 4 

1, 197 

4. Jakhauli 

5,634 

780 

5. Kakroi 

3,404 

551 

6 . Farmana 

5,454 

837 

7. Kheri Gujar 

3,280 

524 

8 . Murthal Khas 

8 , 669 

1,509 

9, Rathdhana 

5,483 

841 

10. Kharkhoda 

9,297 

1,509 

11. Bhatgaon Dogran4 / 823 

720 

12. Banwasa 

2,652 

402 

13. Mahmudpur 

4,499 

558 

14. Ganwari 

2,514 

393 

15. Ghilor Khurd 

628 

84 

16. Bhawar 

5,173 

782 

17. Dhanana 

Aladadpur 

5,995 

883 


( xxx#) 
APPENDIX V 


Participants of .the Work;: 


hops 


1 . 


2 , 


3 . 


Sh M.C. Goel 
Joint chief 

Ring^oafl ° f APPl±ed Research 

I.P. Estace, New Delhi - no 002 


Dr. Peeyush K„ Saxena 
Lecturer 

Kanpur University, Kanpur 


Ms. Gupta K. 
Project Officer 
Adult Education 
Gohana 


4. Sh. S «P .s . Chaudhary 
Distt. Science Specialist 
Sonepat 

5. Sh. Dil Bagh Singh Gupta 
Principal 

Hindu College of Education 
Sonepat 

6 » Sh. s.B. Gupta 

Distt. Adult Education Officer 
Sonepat 

7 . Ms , Beena Achhpal 
Lecturer 

Ramlal Anand College 
New Delhi 


Ms. Hemlata Singh 
Lecturer 
A.N.D. College 
Kanpur 



( xxxvi ) 


9 


1 0 


1 1 - 


1 2 „ 


1 3 . 


1 & . 


1 5 . 


16 . 


1 7 » 


1 a. 


Ms. Kiran Angra 
Lecturer 

Hindu Girls College 
Sonepat 

Ms, Prem Dulari 

Lady Circle Supervisor Sonepat 
Sonepat ^ 

Dr, K.D. Gaur 

Asstt. Director ^Research) 

ICSSR 

35 Perozshah Road 
New Delhi 

Sh» R.P„ Girdhar 

Distt m Education Officer 

Sonepat 

Survey Officer 

C/o Distt, Education Officer 
Sonepat 

Sh. A jit ^ingh 
Supervisor 
NPE, Farmana 

Sh, Chand Singh 
Supervisor 
NPE , Khanda 

Ms = Nirmala 
S upe rvis o r 
NFE/ Khanpur 

Ms . Shakuntla 

Supervisor 

NEE, Khari Damkan 

Ms. P remlata 
Supervisor 
NPE , Karoda 
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2 O 


2 1 


2 2 . 


2 3 . 


2 4 „ 


2 5 . 


2 6 . 


2 7 . 


C xxxv.% j ^ 


- Ms „ sum ta 
S upe rviso r 
NFE * Kharj ioda 

Shi. Suraj Bhan 
S upe rvisor 
NFE ^ Machhri 

Ms - Sheelo Devi 

S upe rvis or 

NFE, Panchij attan 

Ms„ Krishna 
S upe rvis or 
NKE, Kalupur 


Sh * Jagbir Singh 

Supervisor 

Nfe j Khubru 


Sh. Raghbir Singh 

Supervisor 

NFE , Biswa Meal 


Sh. Tilak Raj 

Supervisor 
NFS/ Garhi 


Brahmana 


Sh. Hoshiar sineh 
hssfct - Project officer 
Goh^a AdUlt EdUCati °n Office 


Ms „ . Rajma Begum 
Indian Council 
New Delhi 


of 


Education 


Ms. Lakshmi 
Teacher 
Q ovt. Girls 
Fa rniana 


Devi 

School 


2 e. 
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%9» Sh. B.H.S. Bhatnagar 
Principal (Retd.) 

5/545 Prem Sedan 
Mohila Kayasthan 
Rohtak 

30 . Ms . Deepa 

House No. 263 

War'd No . 6 
Sonepat Gate 
Gohana 

31. Sh. Harimohan 
C/o Sh. Malu Ram 

Near State Bank of Patiala 
Gohana 

32. Ms . Mamta 
House No. 203 
Ward No.6 
Sonepat Gate 
Gohana 

33. Ms. Shiv Devi 
Social Worker 
Bhatgaon 

34. Prof. Sarojini Bisaria 
Resource person 

w»o .U a, NGERT 4 New Delhi 

35. Jtfs. Janak Duggal 
P'roject Invest i; "o tor 

Women study Unit 
NCERT, New Delhi 




